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La incorporación de la inteligencia artificial (IA) en la educación 

superior ha impulsado una transformación significativa en los 

procesos de enseñanza y aprendizaje. El objetivo del estudio fue 

explorar la percepción de la experiencia de aprendizaje de los 

estudiantes de pregrado respecto del uso de ChatGPT 3.5 como 

herramienta de apoyo académico en una escuela de negocios de una 

universidad peruana durante el año 2023. Se enmarcó en el 

paradigma pragmático, el método analítico-sintético y el enfoque 

mixto, con diseño de estudio de caso, de tipo convergente, con 

triangulación y corte transversal. La muestra estuvo conformada 

por 178 estudiantes de la carrera de Administración, quienes 

respondieron un cuestionario compuesto por ocho preguntas 

cerradas y cuatro abiertas, orientado a identificar sus 

conocimientos, experiencias y actitudes frente a la IA. Los 

resultados evidenciaron una percepción mayoritariamente positiva 

hacia ChatGPT, destacando su contribución al aprendizaje 

autónomo, a la comprensión de contenidos y al desarrollo de 

habilidades analíticas y creativas. Los participantes valoraron su 

utilidad para acceder a información confiable, resolver dudas con 

rapidez y fortalecer su capacidad de innovación académica. 

Asimismo, se observó que la confianza en la herramienta y la 

familiaridad con su uso incrementan la disposición a integrarse en 

futuras experiencias de aprendizaje. En conjunto, los hallazgos 

aportan evidencia empírica relevante sobre el potencial de 

ChatGPT como recurso pedagógico y subrayan la necesidad de 

promover políticas institucionales orientadas a la alfabetización 

digital y a la ética en la IA. 

 

La incorporación de la inteligencia artificial (IA) en la educación 

superior ha impulsado una transformación significativa en los 

procesos de enseñanza y aprendizaje. El objetivo del estudio fue 

explorar la percepción de la experiencia de aprendizaje de los 

estudiantes de pregrado respecto del uso de ChatGPT 3.5 como 

herramienta de apoyo académico en una escuela de negocios de una 

universidad peruana durante el año 2023. Se enmarcó en el 

¹Peruvian University of Applied Sciences - UPC, Lima, Perú, email: pcadecha@upc.edu.pe 

²Peruvian University of Applied Sciences - UPC, Lima, Perú, email: pcadhrey@upc.edu.pe 

³Peruvian University of Applied Sciences - UPC, Lima, Perú, email: pcadidel@upc.edu.pe 

⁴San Ignacio de Loyola University - USIL, Lima, Perú, email: mayerly.damian@usil.pe 
 

 

 

 

¹Peruvian University of Applied Sciences - UPC, Lima, Perú, email: pcadecha@upc.edu.pe 

²Peruvian University of Applied Sciences - UPC, Lima, Perú, email: pcadhrey@upc.edu.pe 

³Peruvian University of Applied Sciences - UPC, Lima, Perú, email: pcadidel@upc.edu.pe 

⁴San Ignacio de Loyola University - USIL, Lima, Perú, email: mayerly.damian@usil.pe 
 

 

 

Chacón-Arenas, E., Reyes-Vizcarra, H., Delgado-Saavedra, I., & Damián-Gavino, M. (2026). Perceptions of Learning with ChatGPT in 

University Business Education. Docentes 2.0 Technological-Educational Journal, 19(1), 102-112. https://doi.org/10.37843/rted.v19i1.751 

 

10.37843/rted.v19i1.751 

 

10.37843/rted.v19i1.751 

Edinson Miguel Chacón-Arenas¹ , Harry Nelson Reyes-Vizcarra² , Ivan Gustavo Delgado-Saavedra³  

y Mayerly Harley Damián-Gavino⁴  

 

Edinson Miguel Chacón-Arenas¹ , Harry Nelson Reyes-Vizcarra² , Ivan Gustavo Delgado-Saavedra³  

y Mayerly Harley Damián-Gavino⁴  

May 29, 2026 

 

May 29, 2026 

The integration of artificial intelligence (AI) into higher education 

has driven a significant transformation in educational processes. 

This study aimed to explore undergraduate students' perceptions of 

their academic experience with ChatGPT 3.5 as an academic 

support tool in a business school at a Peruvian university during 

2023. The research followed the pragmatic paradigm, the 

analytical-synthetic method, and a mixed approach, with a 

convergent case study design, triangulation, and a cross-sectional 

scope. The sample included 178 Business Administration students, 

who answered a questionnaire with eight closed-ended questions 

and four open-ended questions, which sought to identify their 

knowledge, experiences, and attitudes toward AI. The results 

showed a predominantly positive perception of ChatGPT and 

highlighted its contribution to autonomous study, content 

comprehension, and the development of analytical and creative 

skills. Participants valued its usefulness for access to reliable 

information, rapid resolution of doubts, and reinforcement of their 

capacity for academic innovation. The analysis also showed that 

confidence in the tool and familiarity with its use increased their 

willingness to integrate it into future academic experiences. 

Overall, the results provide relevant empirical evidence on 

ChatGPT's potential as a pedagogical resource and underscore the 

need to promote institutional policies directed toward digital 

literacy and AI ethics. 
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Introduction 

 

The integration of artificial intelligence (AI) 

into higher education has driven a significant 

transformation in educational processes. Its 

application enables institutions and teachers to 

optimize repetitive tasks, personalize instruction, and 

use resources more efficiently, which consolidates AI 

as a key tool for educational innovation. This 

technological growth has fostered a sustained 

increase in research that examines its impact on 

professional preparation at the university level. 

Nevertheless, it has also generated debate about the 

role of AI in the development of students' cognitive 

and creative skills, since scholars question whether it 

promotes innovation or encourages excessive 

automation of thought (Franco-Lazarte, 2024). 

In the current university context, the adoption 

of ChatGPT and other generative AI tools has raised 

expectations because of their potential to optimize 

academic productivity and provide immediate 

academic support. However, systematic reviews 

show that, despite the substantial increase in studies, 

empirical evidence on their pedagogical effect 

remains heterogeneous and, in many cases, 

insufficient to validate concrete benefits (Zawacki-

Richter et al., 2019; Bond et al., 2023). Recent 

research also indicates that students value their 

practical usefulness but express reservations about 

reliability, ethics, and adaptation to the academic 

profile (Stöhr et al., 2024). In this scenario, 

researchers need to understand how students in 

business programs perceive their academic 

experience with ChatGPT 3.5 in order to identify 

opportunities and challenges in the development of 

business competencies with the support of artificial 

intelligence. 

The integration of Generative Artificial 

Intelligence (GenAI), such as ChatGPT, into higher 

education has raised concerns about academic 

integrity and the reliability of content that these 

systems produce. Although researchers recognize its 

potential to improve academic written production and 

critical thought, ethical dilemmas about its use 

persist. Among business students, Elbaz et al. (2024) 

show that personal morality and religious ethics 

influence the acceptance of ChatGPT and attitudes 

toward academic dishonesty. Sila et al. (2023) and 

George-Reyes et al. (2025) likewise report 

uncertainty about the accuracy of information that 

these systems produce, which underscores the need to 

strengthen ethical digital literacy and critical thought. 

In the business field, GenAI appears as a driver of 

innovation that requires new competencies in 

communication and management (Zhang & Zhang, 

2025; Al-Okaily et al., 2025). Studies in Latin 

America, however, remain scarce; therefore, this 

work seeks to explore the perceptions and ethical 

factors that influence its use among undergraduate 

students in Peru (Velasquez-Astuhuaman & Libaque-

Saenz, 2024). 

This study aims to explore how undergraduate 

students in a business school at a Peruvian university 

perceive their academic experience with ChatGPT 

3.5 as an academic support tool during 2023. 

Knowledge of how future professionals interpret and 

adopt GenAI proves essential to identify new digital 

and ethical competencies that respond to the demands 

of the current business environment. Within this 

framework, the research seeks to answer the 

following question: What is the perception of the use 

of ChatGPT 3.5 in courses for professional 

preparation in business? 

 

Methodology 

 

To respond to the proposed objective and 

maintain coherence with the institutional research 

lines related to applied knowledge generation, the 

researchers developed the study within the pragmatic 

paradigm. This paradigm allowed them to address 

real-world problems through the integration of 

diverse data sources and complementary approaches 

and prioritized the usefulness and applicability of 

results in specific contexts (Weaver, 2018). Within 

this framework, the researchers adopted the 

analytical-synthetic method and a mixed approach, 

which integrated quantitative and qualitative 

procedures in a complementary manner. The study 

followed a case study design, with convergent 

triangulation and a cross-sectional scope; this design 

allowed the simultaneous collection and analysis of 

both types of data, as well as their subsequent 

integration, to achieve a more complete and robust 

interpretation of the phenomenon under study 

(Creswell & Plano Clark, 2017). 
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The population included 328 students who 

belonged to the Business Administration program 

during 2023 at a private Peruvian university. To 

determine the sample, the researchers applied the 

finite population formula and used a 95% confidence 

level and a 5% margin of error, which allowed them 

to establish a sample size of 178 students. The 

participants belonged to the last four years of the 

program and attended seven academic sections, under 

the guidance of three faculty researchers, who also 

served as instrument administrators. The sample 

included 77 men (43%) and 101 women (57%), all 

regular students. 

The study used homogeneous probabilistic 

sampling because the units of analysis corresponded 

to students from the Faculty of Business in the last 

four years of the Business Administration program, 

all of legal age and with advanced knowledge of 

business management. The participants took the 

courses Business Development I, Design Thinking, 

Innovation for Business, Entrepreneurial Thinking, 

and Digital Transformation. 

The study conceived the research technique as 

the set of systematic procedures that allow 

researchers to collect, analyze, and interpret data on a 

given phenomenon (Arias & Covinos, 2020). The 

researchers applied a mixed questionnaire, composed 

of closed-ended and open-ended questions, as the 

main instrument of the study. The instrument 

consisted of 12 specific questions: the first five, 

closed-ended, sought to identify prior knowledge 

about artificial intelligence; the next three, also 

closed-ended, explored students' perceptions about 

competency acquisition according to Bloom's 

Taxonomy (Anderson & Krathwohl, 2001); and the 

final four, open-ended, addressed the perception of 

the academic experience mediated by ChatGPT 3.5. 

This methodological design ensured, on the one hand, 

quantitative validity through the statistically 

calculated sample size and, on the other hand, 

qualitative depth through category saturation in the 

analysis of open-ended responses. 

The researchers conducted the study during the 

2023 academic year, a period in which the university 

actively promoted the use of AI tools, such as 

ChatGPT 3.5, for content development and case 

analysis. The methodological dynamic included 

comparative case tables that contrasted the results 

derived from students' critical analysis with the 

results that ChatGPT 3.5 generated, in order to 

examine the consistency, applicability, and added 

value of AI in practical and reflective academic work. 

The study defined statistical analysis as the 

process that allows researchers to organize, analyze, 

and interpret data in order to identify patterns, trends, 

and relationships (Creswell, 2003). The researchers 

developed this analysis through case resolution in 

groups of up to five students. The scheduled 

curriculum included the cases, and students addressed 

them through two solution approaches: the first, 

which they prepared on the basis of critical analysis; 

and the second, which AI generated through various 

prompts. The researchers considered one academic 

semester sufficient for the preparation of proposals 

and the comparative analysis, which favored an 

active and reflective educational process that William 

Glasser's educational theory associates with greater 

participation and knowledge retention (Glasser, 

1998). The researchers structured the sequence of 

activities for the final proposal in four phases: 

 

• Formation of groups and assignment of cases 

according to curricular development. 

• Exploration of the use of ChatGPT 3.5. 

• Preparation of a double-proposal solution 

matrix, one proposed by the students and 

another that ChatGPT 3.5 generated. 

• Preparation of a final report with the 

comparative analysis between the results that 

ChatGPT 3.5 projected and the results that the 

student groups obtained. 

 

Finally, the three faculty members involved in 

the study, who also authored the research, validated 

the 12-question instrument, the double-proposal 

solution matrix, and the structure of the final report to 

guarantee the coherence and relevance of the 

procedures used. The researchers also obtained 

informed consent from the students and clearly 

informed them about the objectives and procedures of 

the study. The team ensured confidentiality, 

anonymity, and information security, and established 

a commitment to share the results with the 

participants at the end of the research. 

Throughout the research, the team respected the 

fundamental ethical principles of educational 
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research and guaranteed voluntary participation, 

informed consent, confidentiality, and anonymity of 

the participants. The researchers clearly informed the 

students about the objectives, procedures, and scope 

of the study, as well as the academic use of the 

information they collected. The team also ensured 

responsible and secure data management, avoided 

any use other than that foreseen, and protected the 

participants' identities. In view of the dual role of the 

faculty researchers as authors and instrument 

administrators, they maintained a reflective and 

transparent attitude throughout the research process 

to minimize possible bias and safeguard the academic 

and ethical integrity of the study. 

 

Results 

 

The results below derive from the analysis of a 

five-question diagnostic test that the researchers 

applied to students to explore their prior knowledge 

about the use of artificial intelligence. The 

researchers expressed quantitative data through 

frequencies and percentages with an exclusively 

descriptive character, without any claim of statistical 

inference or application of significance tests. In this 

regard, they used percentages as guiding indicators to 

describe general trends in participants' responses. 

Tables 1 to 5 organize these results by question, 

which allows the identification of the students' initial 

level of familiarity with AI and establishes a 

reference point to describe their responses after the 

incorporation of ChatGPT 3.5 into the development 

of the courses. 

The researchers conducted the qualitative 

analysis of the open-ended responses through an 

inductive codification process that included 

successive reviews of the discourses, identification of 

units of meaning, and subsequent classification into 

new categories. In this process, the researchers 

identified recurrent discursive patterns, especially in 

the categories related to the perceived usefulness of 

AI and support for case analysis. Most students 

expressed assessments concerning the support that AI 

offered for reasoning and the organization of ideas, 

while several participants highlighted ChatGPT as a 

complementary resource to contrast their own 

proposals. These recurrences allowed the researchers 

to identify shared trends in student perception, and 

they illustrated them through representative textual 

quotes, which they selected for their coherence and 

recurrence in each analyzed category. 

The first question of the instrument sought to 

identify students' prior level of knowledge about the 

fundamental characteristics of AI at the start of the 

academic cycle. This analysis allowed the researchers 

to establish the initial familiarity base with which 

students approached the courses and provided a 

reference context to compare the responses that they 

recorded in later phases of the study. 

 

Table 1 

Knowledge of AI Characteristics at the Beginning of 

the Cycle. 
Alternative Incidence (n) Frequency (%) 

Advanced 

knowledge 
17 10 

Intermediate 

knowledge 
63 35 

Low knowledge 44 25 

Knew general 

aspects of AI 
41 23 

Knew nothing 

about AI 
13 7 

Note. Prepared by the authors based on the results of the survey 

administered to the students (2023). 

 

The initial results show that most students had 

an intermediate level of knowledge about artificial 

intelligence, which suggests a sufficient, although 

uneven, conceptual base to integrate these tools into 

their academic experience (see Table 1). This finding 

indicates that, although the group did not begin from 

a position of absolute unfamiliarity, the students still 

needed to strengthen their applied understanding of 

AI in academic contexts. 

 

Table 2 

Artificial Intelligence Tools Known at the Beginning 

of the Cycle. 
Alternative Incidence (n) Frequency (%) 

ChatGPT 143 80 

Bing 12 7 

Midjourney 1 1 

Others 22 12 

Note. Prepared by the authors based on the results of the survey 

administered to the students (2023). 

 

In relation to the tools that students knew 

(Table 2), participants recognized and used ChatGPT 
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more than any other platform, far above options such 

as Bing or Midjourney. This predominance shows the 

rapid penetration of ChatGPT in the educational field 

and its direct association with practical learning, 

which remains consistent with the objective of the 

study: to analyze students' perceptions of its use in 

professional preparation. Overall, these results reflect 

an academic context in which students knew AI tools 

but still had incipient experience with them, which 

makes ChatGPT a key resource to observe how 

perceptions and digital competencies evolve 

throughout the course. 

 

Table 3 

Previous Use of Artificial Intelligence in Student 

Activities. 
Alternative Incidence (n) Frequency (%) 

Yes 49 27.5 

No 129 72.5 

Note. Prepared by the authors based on the results of the survey 

administered to the students (2023). 

 

The results show that most students had not 

used AI tools in their academic activities before the 

beginning of the cycle (see Table 3). This lack of 

practical experience contrasts with the level of 

theoretical knowledge that the study had previously 

identified and confirms that AI use in the educational 

context remained incipient. 

 

Table 4 

Perception of AI as Support in Research and 

Innovation at the Beginning of the Cycle. 
Alternative Incidence (n) Frequency (%) 

Yes 68 38.2 

No 53 29.8 

They were 

indifferent to me 
57 32.0 

Note. Prepared by the authors based on the results of the survey 

administered to the students (2023). 

 

Regarding the initial perception of the potential of 

AI as support in research and innovation (Table 4), 

fewer than half of the students recognized its 

usefulness, while a considerable proportion were 

indifferent or skeptical. This combination of curiosity 

and uncertainty reflects an early stage of exploration 

in the adoption of AI as an academic tool. 

 

 

Table 5 

Perception of AI as Support in Research and 

Innovation at the End of the Cycle. 
Alternative Incidence (n) Frequency (%) 

Yes 147 82.6 

No 17 9.6 

They were 

indifferent to me 
14 7.9 

Note. Prepared by the authors based on the results of the survey 

administered to the students (2023). 

 

However, by the end of the academic cycle 

(Table 5), students’ perceptions of artificial 

intelligence had changed. More than 80% of the 

participants indicated that AI, particularly ChatGPT, 

supported activities related to research and the design 

of value propositions. This variation reflects a greater 

appreciation of the tool after its incorporation into 

course development. The responses obtained through 

the instrument show a shift from the initial perception 

toward a more favorable assessment of its academic 

usefulness. 

Together, the results in Tables 1 to 5 show a 

shift in students’ responses from an initial level of 

basic knowledge to greater application and 

appreciation of artificial intelligence in business 

education. The variations in response frequencies and 

the categories derived from activities with ChatGPT 

support this interpretation. These results describe 

changes in the way students perceive the usefulness 

of AI for the development of digital and innovation 

competencies in business contexts. 

 

Table 6 

Knowledge of AI Characteristics at the Beginning of 

the Cycle. 
Alternative Incidence (n) Frequency (%) 

It helps me know 31 17.5 

It helps me 

understand 
42 23.7 

It helps me apply 29 16.4 

It helps me analyze 49 27.7 

It helps me manage 7 4.0 

It helps me evaluate 11 6.2 

It has not 

contributed anything 

new to me 

8 4.5 

Note. Prepared by the authors based on the results of the survey 

administered to the students (2023). 

 



 

  
 

Perceptions of Learning with ChatGPT  

in University Business Education 

Chacón-Arenas, E., Reyes-Vizcarra, H., Delgado-Saavedra, I., & Damián-Gavino, M. (2026). Perceptions of Learning with ChatGPT in 

University Business Education. Docentes 2.0 Technological-Educational Journal, 19(1), 102-112. https://doi.org/10.37843/rted.v19i1.751 

102-112 

107 

The results of the sixth question (see Table 6) 

show that students mainly valued AI’s contribution to 

the analysis of research and innovation processes. 

They also highlighted its capacity to facilitate 

comprehension and the acquisition of new 

knowledge. This finding suggests that students 

perceived ChatGPT not only as a consultation tool 

but also as active support for the development of 

higher-order cognitive skills, in line with Bloom’s 

taxonomy, especially the analysis and evaluation of 

information.. 

 

 

Table 7 

Perception of AI Support for Acquiring Skills in Business Education. 
Alternative Incidence (n) Frequency (%) 

Propose innovative business ideas 48 27 

Research new business models 31 18 

Research the environment of new 

business ideas 
48 27 

Research the customer profile 16 9 

Research prototypes of value 

propositions 
27 15 

I discovered that it can help me 

professionally in another way 
7 4 

Note. Prepared by the authors based on the results of the survey administered to the students (2023). 

 

Regarding professional preparation, the results 

of the seventh question (Table 7) show that students 

consider AI a contributor to the development of key 

business competencies. They emphasize its 

usefulness for the proposal of innovative ideas and 

the analysis of business environments. To a lesser  

 

extent, they recognize its contribution to the 

examination of business models or customer profiles, 

which indicates a preference for ChatGPT use in the 

early stages of ideation and validation of value 

propositions. 

 

 

Table 8 

Perception of AI Support for Acquiring Skills in Business Education. 
Alternative Incidence (n) Frequency (%) 

It facilitates knowing the research and 

innovation process 
26 15 

It facilitates understanding the research and 

innovation process 
38 21 

It facilitates applying the research and 

innovation process 
29 16 

It facilitates analyzing the research and 

innovation process 
37 21 

It facilitates managing the research and 

innovation process 
15 8 

It facilitates evaluating the research and 

innovation process 
24 14 

The traditional method, without AI, is better 8 5 

Note. Prepared by the authors based on the results of the survey administered to the students (2023). 

 

Table 8 shows that most students perceive 

artificial intelligence, specifically ChatGPT in this 

study, as a tool that mainly facilitates comprehension 

(21%) and analysis (21%) of the research and 

innovation process. In contrast, only 5% considered  

 

the traditional method, without AI support, more 

effective. This result suggests a positive assessment 

of AI as a complementary pedagogical tool and aligns 

with the objective of the study: to examine students’ 

perceptions of ChatGPT use in business education. 
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In the qualitative phase, the open-ended 

questions deepened this perception. Students reported 

initial technical difficulties, such as “it was hard for 

me to formulate the questions to the system 

properly,” and identified clear advantages for 

academic development, as reflected in the statement 

“ChatGPT helped me structure my research work 

better.” Several students also emphasized that, unlike 

other courses without AI, “the use of ChatGPT made 

the process more dynamic and understandable.” 

Finally, most participants expressed interest in the 

continued use of AI tools because they enhance 

autonomy and creativity in Research. 

These results reinforce the idea that the 

responsible integration of AI into higher education 

can foster analytical and research skills, which aligns 

with current trends in educational innovation (Arias 

& Covinos, 2020). 

 

 

Figure 1 

Questions Organized by Category, Subcategory, Dimension, and Variable. 

 
Note. The central variable identified inductively is the Learning Experience with AI, defined by confidence in its advantages and 

the types of help perceived. Figure prepared by the authors (2023). 

 

Figure 1 presents the organization of the 

categories and subcategories derived from the 

qualitative analysis. The structure centers on the main 

variable identified through induction: the AI-based 

academic experience, understood through students’ 

trust in its advantages and in the types of support they 

perceived. 

The first category addresses difficulties during 

AI use. Most students reported no significant 

obstacles (55.1%), whereas 44.9% stated that they  

 

 

had faced some initial difficulties, mainly related to 

the formulation of appropriate questions and the 

interpretation of the system’s responses. This finding 

reflects a moderate adaptation curve in the use of 

tools such as ChatGPT, a common process in early 

adoption contexts of educational technologies. 

The second category focuses on the beneficial 

aspects of AI integration. Students mainly 

highlighted rapid access to information (50.6%) and 

prompt responses (33.1%), along with the possibility 

of contrastive verification of information (16.3%). 
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These results show that students value the immediacy 

and informational breadth that ChatGPT offers as 

support for their academic and research processes. 

The third category compared the AI-based 

experience with courses that did not use this 

technology. The results show a clear tendency toward 

a positive perception of AI-supported academic work. 

A total of 60.7% of students considered that ChatGPT 

favors deeper academic development, whereas 39.3% 

stated that it accelerates content comprehension. 

These results confirm that AI integration can improve 

both the quality and efficiency of academic work and 

strengthen the pedagogical purpose of its 

implementation. 

Finally, the fourth category addresses students’ 

interest and attitude toward AI use. The results reveal 

broad acceptance and trust (73.0%), compared with a 

smaller group that expressed caution or reservations 

(27.0%). These figures suggest that, although 

concerns about reliability and ethics remain, students 

show a predominantly positive disposition toward the 

continued incorporation of AI into professional 

education. 

Overall, the quantitative and qualitative results 

demonstrate that students recognize ChatGPT as a 

tool that enhances their autonomy and 

comprehension in business education. This evidence 

supports the central objective of the study: to analyze 

students’ perceptions of the impact of AI on 

university-level education and research processes. 

 

Discussion 

 

The purpose of this study was to answer the following 

research question: What is undergraduate students’ 

perception of the use of ChatGPT 3.5 as an academic 

support tool in business courses during 2023 at a 

Peruvian university? The results show that students 

expressed a predominantly positive perception of AI 

use in their academic process. In particular, they 

highlighted ChatGPT’s contribution to the 

comprehension, analysis, and application of 

knowledge related to research and innovation, which 

confirms its potential as a support tool for the 

development of higher-order cognitive competencies. 

Overall, these findings confirm that the pedagogical 

incorporation of generative AI promotes more active, 

autonomous, and contextualized academic 

experiences, consistent with contemporary 

approaches to competency-based education. 

 

These results agree with Selwyn (2020), who argues 

that the emergence of technologies such as AI 

transforms traditional instructional dynamics toward 

more personalized, adaptive, and student-centered 

models. Similarly, Vera (2023) recognizes that AI has 

the potential to strengthen educational processes 

when institutions integrate it under ethical and 

pedagogical criteria, which promotes a more 

reflective and responsible relationship between 

students and technology. In this sense, the positive 

perceptions among Peruvian students suggest a 

conscious and critical acceptance of ChatGPT use, 

which constitutes a favorable basis for its sustained 

implementation in university environments. 

The findings also coincide with Crawford et al. 

(2023), who highlight that tools such as ChatGPT can 

stimulate collaboration, critical thought, and 

creativity by offering academic environments that 

encourage exploration and the resolution of real 

problems. These points of agreement reinforce the 

idea that AI functions not only as a technological 

assistant but also as a cognitive mediator that 

broadens opportunities for meaningful academic 

development. 

Likewise, the coherence between these results and 

research from other fields supports the cross-cutting 

nature of AI’s educational impact. For example, 

Quezada et al. (2022) found similar benefits among 

Law students, where AI contributed to the 

development of analytical and argumentative 

thought. Karan (2023) also reported favorable 

perceptions in dental education, where students 

recognized improvements in their academic and 

innovation processes. Together, these convergences 

show that confidence and positive disposition toward 

AI constitute decisive factors for its effective 

integration across different academic contexts, 

regardless of discipline. 

The results also align with the contributions of 

Holmes et al. (2019) and Mhlanga (2023), who 

maintain that the rise of generative language models, 

such as ChatGPT, transforms university education by 

promoting a more inclusive, agile, and student-

centered model. However, Holmes and Porayska-

Pomsta (2023) warn that this integration involves 
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ethical and pedagogical challenges related to 

academic authorship, information reliability, and the 

formation of critical judgment. In this regard, 

students’ perceptions in this study reflect both 

confidence and caution toward AI use, which shows 

the coexistence of enthusiasm for its benefits and 

prudence toward its academic and ethical 

implications. 

A complementary aspect emerges when these 

findings are compared with those of Nazaretsky et al. 

(2025), who demonstrated that trust in educational 

technology directly influences perceived usefulness 

and willingness to use AI-based tools. This 

interpretive framework helps explain the experience 

of Peruvian students, who increased their positive 

assessment of ChatGPT as the academic cycle 

progressed and consolidated their trust in the tool as 

a reliable and effective resource that enhances 

autonomous academic work. 

The study presents several limitations. First, the 

research took place in a single private university, 

which limits the generalization of the results to other 

educational contexts in Peru or Latin America. 

Second, the cross-sectional design limited the 

analysis of the long-term effects of AI use in 

professional education. Third, the study relied on 

student self-perception as the main source of 

information, which could introduce cognitive biases 

in the assessment of their own academic experience. 

Future research should expand the study to other 

faculties and universities, both public and private, to 

examine how institutional and socioeconomic 

contexts influence AI adoption in higher education. 

Future studies should also incorporate a longitudinal 

approach to observe the evolution of ChatGPT use 

across different semesters and its sustained impact on 

the development of analytical, creative, and ethical 

competencies. Finally, researchers should explore 

interdisciplinary pedagogical models that integrate 

AI from a perspective of digital ethics and 

technological literacy, thereby strengthening the 

comprehensive and critical education of future 

business professionals. 

 

Conclusion 

 

The relevance of this study lies in the fact that 

it constitutes one of the first systematic efforts to 

analyze, in the Peruvian context, undergraduate 

students’ perceptions of the integration of ChatGPT 

3.5 into higher education, specifically within a 

business school. The results show that students 

perceive AI as a tool that enhances active academic 

engagement, improves the comprehension and 

analysis of information, and stimulates academic 

innovation. In this sense, the research provides 

significant empirical evidence for institutional 

decisions focused on the design of sustainable 

pedagogical strategies that effectively integrate AI 

into university education processes. 

In the medium and long term, the findings 

could contribute to the curricular reconfiguration of 

business programs because they promote the 

adoption of methodologies based on human-AI 

collaboration. This approach would foster the 

development of digital, analytical, and creative 

competencies in line with the demands of the global 

labor market. According to the specific objectives of 

the study, the integration of ChatGPT not only 

strengthens cognitive development but also promotes 

students’ self-confidence, autonomy, and ability to 

solve complex problems. 

Future research should deepen the analysis of 

the ethical, cognitive, and emotional impacts of AI 

use in higher education, with attention to the diversity 

of student profiles and academic disciplines. 

International comparative studies should also identify 

good practices for the pedagogical implementation of 

ChatGPT and other generative tools. Finally, 

universities should design institutional policies on 

digital literacy and AI ethics, so that future 

professionals not only master its technical use but 

also understand its social, ethical, and human 

implications, which contributes to the development of 

a more critical, responsible, and innovative 

education. 
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